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Policy for Personal, Social, Health, Economic  and Citizenship Education 
(PSHE) 

 
 
This policy was developed in consultation with members of staff, pupils, parents and governors. It 
was developed in accordance with:  
 

GOV.UK   Guidance for Personal, social, health and economic (PSHE) education 
https://www.gov.uk/government/publications/personal-social-health-and-economic-education-
pshe/personal-social-health-and-economic-pshe-education 
PSHE association 
www.pshe-association.org.uk 
 
The nature of PSHE 
PSHE and Citizenship is a fundamental aspect of education, and it clearly underpins other 
learning. Research has shown that pupils who are emotionally healthy will do better at school. 
PSHE education helps young people to reach their potential by supporting their wellbeing and 
tackling issues that can affect their ability to learn.  
 
 

“PSHE education is a school subject through which pupils develop the knowledge, skills 
and attributes they need to keep themselves healthy and safe, and prepared for life and 
work in modern Britain. Evidence shows that well-delivered PSHE programmes have an 
impact on both academic and non-academic outcomes for pupils, particularly the most 
vulnerable and disadvantaged.”  

https://www.pshe-association.org.uk/curriculum-and-resources/curriculum 

 

Structure of PSHE – Year 1 to Year 6 

Health and Wellbeing Relationships Living in the Wider World 

• Healthy lifestyles – 
physical wellbeing 

• Mental Health 

• Ourselves, growing 
and changing 

• Keeping safe 

• Drugs, tobacco and 
alcohol. 

• Families and close 
positive relationships 

• Friendships 

• Managing hurtful 
behaviour and bullying 

• Safe relationships 

• Respecting self and 
others 

 

• Shared responsibilities 

• Communities 

• Media literacy and digital 
resilience 

• Economic wellbeing – 
money 

• Economic wellbeing – 
aspirations, work and 
career 

 
(Taken from PSHE association, Programmes of study for KS 1-5) 

 
 
The nature of PSHE and Citizenship education at Bitterne CE Primary School. 
While most PSHE is not a statutory subject, we at Bitterne CE Primary School recognise the 
importance that this subject plays in developing the holistic child. At Bitterne CE Primary school 
there are over-arching statutory requirements that would be extremely difficult to achieve without 
PSHE education.  
 

“Schools must teach a curriculum that is broadly based, balanced and meets the needs of 
pupils. It must promote the spiritual, moral, cultural, mental and physical development of 
pupils at the school and of society, and prepare pupils at the school for the opportunities, 
responsibilities and experiences of later life” 

(Education Act 2002) 

https://www.gov.uk/government/publications/personal-social-health-and-economic-education-pshe/personal-social-health-and-economic-pshe-education
https://www.gov.uk/government/publications/personal-social-health-and-economic-education-pshe/personal-social-health-and-economic-pshe-education
http://www.pshe-association.org.uk/
https://www.pshe-association.org.uk/curriculum-and-resources/curriculum
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At the core of our curriculum, is learning that will promote the children’s understanding of the key 
areas (health and wellbeing, relationships and living in the wider world) which then gives them 
ability to apply this knowledge within a wider context. In our school, we always consider pupils’ 
starting points, assess needs and plan from this.  We recognise that children will bring differing 
levels of knowledge and understanding to any issue explored through PSHE and we aim to 
develop, not only this, but also build skills and strategies to enable them to apply this in their life. 
 
While developing their knowledge within these areas, the children will also be developing their 
ability to make informed choices which is based on their increased understanding of their own 
personal responsibility for actions and how they can also share responsibility with others. It 
promotes the importance of careful forethought and the various effects a decision can have. Also, 
it is key that the learning encourages the children to act by seeking support and advice whenever 
they feel it is necessary and who/ where they can turn to for this. 
 

“PSHE prepares them to manage many of the most critical opportunities, challenges and 
responsibilities they will face growing up in such rapidly changing and challenging times. It 
also helps them to connect and apply the knowledge and understanding they learn in all 
subjects to practical, real-life situations while helping them to feel safe and secure enough 
to fulfill their academic potential.” 

 (PSHE association, 2014) 
 
As of 2020 the health and relationships aspect of PSHE are a statutory part of the curriculum, and 
for further guidance on this please refer to the RSE policy. 
 
At Bitterne CE Primary School, children in EYFS develop skills that form a crucial foundation for 
later teaching of PSHE/Relationship at KS1. Both curriculums complement each other, providing 
opportunities for progression throughout the school.  The PSHE curriculum in EYFS is largely 
covered in the following areas: Personal, Emotional and Social Development and Health and Self 
Care and there are 3 key aspects of development making relationships; self-confidence and self-
awareness; managing feelings and behaviour. PSHE runs through and supports/develops learning 
in all other areas of EYFS.   
 
At Bitterne CE we have also embedded SEAL (social and emotional aspects of learning) both 
within unit plans that are appropriate and also within the schools Collective Worship. 

 Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

 

Year 1 Working well 

together 

Includes how do we 

decide to behave 

Being part of a 

community 

All people are 

special 

Includes what 

makes us special/ 

valuing differences 

Keeping safe Caring for myself 

 

 

Decision making 

Includes – money and 

looking after the 

environment 

Year 2 Me and my 

community 

 

How can we be 

healthy 

Friendships and 

feelings 

Keeping safe Recognizing and 

celebrating 

differences 

The world around me 

Includes - money  

Year 3 Being a good friend Going for goals Dealing with 

emotions 

Healthy Living Keeping safe  

Year 4 Our community  

 

 

Valuing diversity 

Links to anti- 

bullying/ 

stereotypes 

How can we be 

healthy and safe?  

Dealing with 

emotions 

Sustainability – 

looking after the 

wider world 

Growing and changing 

Year 5 Playing an active role 

as citizens 

Playing an active 

role as citizens 

Includes bullying/ 

racism/ 

stereotypes 

Online safety Going for goals -  

Ambitions, jobs and 

money management, 

healthy mindset 

Legal drugs – focus 

smoking and alcohol 

SRE and changes 

Puberty/ FGM 

Year 6 Drug education 

– alcohol, smoking, 

solvents and peer 

pressure 

Respect 

Inc focus on 

racism/ 

stereotyping and 

cyber bullying 

How can we be 

healthy 

 

 

Keeping safe in the 

modern world 

Money, money, 

money 

Transition/Changes 

SRE Includes FGM/ 

forced marriage/ when 

to break a confidence. 
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SEAL focus New beginnings Anti bullying Getting on and 

falling out 
Going for goals Good to be me Changes 

When covered New Beginnings 

incorporated 

into planning 

where 

appropriate or 

taught through 

initial transitions 

and CW 

Anti bullying 

taught through 

planning, Anti 

bullying week 

and CW 

CW Spr 1 

Yr 1 Aut 2 

Yr 2, 5 Spr 1 

Yr 3 Aut 1 

Year 4 Spr 2 

Yr 6 Aut 2 

CW spring 2 

Yr 1 sum 2 

Yr 2, 4, 5 Aut 1 

Yr 3 Aut 2 

Yr 5 Spr 2 

Yr 6 Aut 1 and 

Sum 2 

 

CW sum 1 

Yr 1  spr 1 

Yr 2 sum 1 

Yr 5 spr 2 

CW Summer 2 

Transition day 

and transition 

week in 

September 

Yr 4. 5. 6 Sum 

2 

 
Cross-curricular links 
Where appropriate, PSHE units have been planned to link with other subject areas; in order for 
them to see the real-life links; gain a deeper understanding and enhance learning. However; there 
are some units that do require being delivered as a standalone unit, and offer the best provision 
for pupils when taught as such. PSHE is also reinforced through SEAL, Collective worship and the 
use of restorative practise.  
 
Assessment 
Assessment is integral as a tool for effective teaching and learning as it ensures that units build on 
what the children already know, shows what learners have achieved and the next steps in the 
learning journey. It also enables progress to be recognized and celebrated. Such is the nature of 
PSHE, that all units need different approaches in order to assess the understanding, development 
of skills, strategies and how pupils apply this in real life contexts. Opportunities are planned that 
suit the unit, with approaches to teaching and learning that clearly show attainment in children’s 
learning. 
 
Approaches to teaching and learning 
Teachers need to: 

• Use the school recording system e.g Cpoms alongside pupil assessment to identify the 
individual’s experiences, relationships and prior knowledge of a pupil which should act as a 
basis for a starting point. It is important not to make assumptions. 

• Encourage the children to plan, evaluate, record and celebrate their experiences and 
achievements. 

• Enable individuals to be involved in decisions of the life of the school, to exercise 
responsibility, and apply knowledge and skills throughout. 

• Pro-actively use Circle Time/ Let’s Talk time to develop SMSC as and when it is required. 

• Provide a wide variety of active learning and assessment approaches which allow the 
children regular opportunities for them to reflect on their own and others’ experiences. 

• Use visitors from members of the community. 

• Ensure that learning is planned that meets the needs of the pupils. 

• Ensure they have up to date subject knowledge. 
 
Links with the community 
Links with members of the wider community are extremely important and are being increasingly 
developed through: 

• Regular opportunities for parents to meet staff, share in their child’s achievements and 
performances, and to gain a greater understanding of the curriculum areas through 
meetings organised after school so they can further support their child in that area. 

• Planned opportunities for the involvement of others to support learning within the planned 
curriculum. 

• Encouraging wider links with the community: visits to the local community and visitors to the 
school from the local area. 

• Strong church links. 
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PSHE Guidelines 
 
Responsibilities of the PSHE Leader 
Reference to the responsibilities of the PSHE Subject Leader should be made to the job 
description. 
 
Core theme learning opportunities  
Adapted from the 2020 PSHE curriculum guidelines – how and when to find support runs through 
all the core themes. 
 
Core theme 1 - Health and wellbeing   
 
Individuals should value a healthy lifestyle and understand the choices they have. Pupils should 
learn: 
 

Physical wellbeing 

• recognize what makes a balanced and healthy lifestyle and that our choices affect our 
wellbeing (sleep/ exercise/ food choices/ balanced screen time/ sun safety/ dental 
hygiene); 

• knowing the effects and consequences of a range of drugs – inc medicines, legal and 
illegal drugs; 

• that bacteria and viruses can affect health and wellbeing. 
 
Mental wellbeing 

• the importance of looking after mental health, warning signs and strategies for this; 

• to recognize feelings, how these are expressed and ways to manage intense feelings; 

• about change and loss/ dealing with grief; 

• to recognize that most difficulties can be resolved with health and support; 

• dealing with the emotions, challenges and change that come with transition. 
 
Ourselves, growing and changing 

• what contributes to who we are (personal identity); 

• recognize individuality and personal qualities;  

• identify strengths, skills, achievements and interests and how these contribute to self-
worth; 

• about managing setbacks/ perceived failures and how to reframe unhelpful thinking; 

• names of body parts (including genatalia), changes up to and during puberty and need 
for personal hygiene for wellbeing; 

• the human life cycle, reproduction and how babies need to be cared for. 
 
Keeping safe 

• about hazards that may cause harm, injury or risk both within the home, online and in 
the wider environment and strategies for keeping safe; 

• to predict, assess and manage risk; 

• basic first aid knowledge and what to do in an emergency; 

• FGM and the law. 
 
Core theme 2 – relationships 
 
Individuals should value others, not just for what they have and can do for us. They should 
understand that valued relationships are important to the development and fulfillment of others, 
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ourselves and the good of the community. They should value themselves and others as unique 
and special human beings. Pupils should learn: 
 

Friendships 

• to recognize that there are different types of relationships; 

• to recognize that there are different types of family structure and identify the 
characteristics of a positive, healthy relationship; 

• that relationships that make them feel unhappy or unsafe they need to seek help/ advice 
about. 

 
Friendships 

• about the importance of building positive friendships, what constitutes this and how this 
can support wellbeing and this also applies online; 

• to understand the risks associated with communicating online; 

• healthy relationships make people feel included and to seek support if feel lonely or 
excluded; 

• strategies for recognizing an managing peer influence and friendships that make them 
feel unsafe or uncomfortable; 

• how friendships may change; can have ups and downs; and strategies to resolve these 
both positively and safely. 
 

Managing hurtful/ bullying behavior 

• about the different forms bullying can take and the consequences of this type of 
behavior; 

• strategies to respond to hurtful behavior; 

• about privacy and personal boundaries and what is appropriate in relationships 
including online; 

• to know what is acceptable and unacceptable physical contact and strategies to 
respond to unwanted contact; 

• consent; 

• discrimination; 

• about the difference between good and bad secrets; 

• recognizing pressure from others to do something unsafe or that makes them feel 
uncomfortable and strategies for managing this. 

 
Respecting self and others 

• that our behaviour affects others and to recognize and model respectful behaviour; 

• to recognize the importance of self-respect and how this can affect their thoughts and 
feelings about themselves; 

• about similarities and differences and how we can form respectful relationships including 
when debating topics of disagreement. 

 
Living in the wider world 
 
Individuals should value the importance of their role in the community and strive to be an active 
citizen who values the environment as the basis of life and a source of wonder and inspiration; 
who respects our diverse world and knows how financial decisions can impact on their life. Pupils 
should learn: 
 

Shared responsibilities 

• the importance of rules and laws and consequences of not adhering to them; 

• the importance of human rights; 
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• that we have rights and responsibilities at school, home and within the environment and 
that ours and others choices of behaviours and actions have consequences. 

 
Communities 

• about different groups in the community and the contributions that they make to society; 

• the value of diversity; 

• the negative impact of stereotypes/ prejudice and the strategies to challenge/ respond 
to this. 

 
Media and digital resilience 

• to recognize that the internet and social media can be used both positively and 
negatively; 

• to know what should not be shared online and on social media; 

• that text and images can be manipulated and how to check that choices are reliable and 
safe. 

 
Economic wellbeing 

• that money comes in different forms, and that there are different attitudes to saving and 
spending, what influences this and how to manage effectively; 

• to recognize that spending decision are based on priorities, needs and wants and the 
environment;  

• about risks associated with money (lost, stolen, gambling); 

• money can impact of feelings and emotions; 

• basic understanding of enterprise; 

• about the different jobs/ careers what influences choices and the skills needed for them; 

• to identify positive things about themselves and their achievements, have aspirations 
and set goals. 

 
 

The needs of the Higher Attaining, Gifted or Talented child and children with Special 
Educational Needs 

 
Higher attaining, gifted and talented children 
The needs of the able child will be met through careful differentiation and questioning by the 
teacher. Where appropriate, separate extension activities will be set in order for the pupil to 
achieve his/ her potential. These children will be identified through pre and ongoing assessment. It 
is important to note that children within this bracket may change during the unit based on teacher 
assessment and may not be the same for different aspects of PSHE and Citizenship. 
 
Children with Special Educational Needs 
The LA agreed syllabus recognises that the old NC 2014 Programmes of Study and end of Key 
Stage level descriptions for a particular Key Stage may not reflect realistic expectations for some 
pupils with special educational needs; therefore teachers should refer to earlier Key Stage 
guidelines or EYFS  to cater appropriately for their needs. 

Resources 

Year groups are responsible for looking after resources within their year group area. They should 
ensure new resources are purchased through year group budgets to keep them up to date or 
replaced as needed. 
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Assessment 

The use of pre and post assessments, which focus on the learning objectives for the topic, is 
useful in determining the short term planning for this subject and making any necessary 
amendments to the medium term plans. Teachers should also be assessing throughout the unit in 
a variety of ways eg questioning, pupil self assessment and using these to make adaptations to 
the medium term planning. Teachers also comment on the personal and social achievement of 
pupils on yearly reports to parents. 
 
 

Circle Time/ Let’s talk time 

Circle time is valued in the school at a method of dealing with issues that arise or celebrating. This 
should be carried out on a regular basis (at least once every two weeks) and may be part of a 
timetabled slot, PSHE lesson or a spontaneous need. 
 
Circle Time is important to the personal and social development of the child. There is a bank of 
short poems and stories with suggested activities in each year group that can act as stimulus to 
the main part of the lessons. These cover a range of themes and have been put into sections to 
allow the teacher to find appropriate materials with ease.  
 
Further guidelines on Circle Time/ Let’s talk Time that include general principles, ideas for 
introductions, main session and the plenary can be found in Appendix 2 and 3.  
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APPENDIX 2  

Why teach Circle Time? 
 

Circle Time is an enjoyable experience for adults and children working together as a group. It has been 

proven to further develop social, emotional and interactive skills. Circle Time provides the unique 

opportunity for every child to be part of a community of accepting relationships between peers and adults. 

Pupils will learn that this is a positive time where everyone looks after each other socially and emotionally. 

Any form of unkind action, criticism or put down is unacceptable and should not be tolerated. When pupils 

realise this they will form the habit of being positive with each other. Children therefore feel more secure 

and comfortable with each other, which in turn leads to a climate for effective learning. 

 

Initial circle time each half term 
 

Time –  

• There should be a regular 30 minute slot in your timetable each week; 

• If there has been a specific incident eg playtime problem call a spontaneous Circle Time; 

• You can achieve all you need to in 20 – 30 minutes. 

 

Place – 

• Everyone needs to be able to sit comfortably, which may mean that you need to move the furniture; 

• The teacher should be sat in the same way as the children eg on the floor or on a chair. 

 

Participation –  

• When going around the circle all children should take part. If a child does not want to contribute to 

the theme being discussed then they must say pass. All adults in the room should also take part. If 

there are adults in the room not taking part in Circle time they should be asked to do this elsewhere. 

 

Circle Time Rules 
 

You must set up the rules the first time you do Circle Time. These rules will need re-establishing each week 

until you feel the children are able to follow them without reminding. They will have to be recapped after a 

half term. 

 

Useful rules: 

 

• Everyone has the right to be listened to and therefore must listen to others, 

• You should look at the person who is speaking; 

• No laughing at other children unless you know it is meant to be funny; 

• What is said does not go out of the circle (children need to understand this does not mean they are 

not allowed to tell their parents what goes on in Circle Time, but should not talk to children in the 

neighbouring class about a child’s problems); 

• No name (if the children need to express concern they should say ‘someone has done . . ‘; 

• With older children talk about respect for the individual and inappropriate responses; 

• Do not take things onto the playground that are said in Circle Time; 

• Do not talk unless you have the object; (The object could be a puppet or ball etc . . It is a good idea 

with older children to have 2 objects so you can train the children to run Circle Time themselves. 

Having 2 objects allows you to hold one all the time following the rule of only speaking when you 

have the object. 

• Explain what will happen if someone breaks the rules. 

 

Circle Time should: 
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• Be enjoyable; 

• Have a ‘fun’ element; 

• Never be left for a supply teacher. 

 

Behaviour 

 

Some children may feel threatened by the circle as they feel exposed. The teacher will need to praise and 

encourage the pupil. A child who misbehaves may be trying to avoid taking part as they find it difficult or 

potentially embarrassing. Strategies will be needed to make it seem non-threatening to the child. 

 

Structure of Circle Time 
 

Warm up –  

 

The warm up can be carried out either through introductions or games: 

• Introductions: (They could tell the person next to them 1st to give them confidence with their 

thought) 

o ‘Today I feel happy because . . . ‘ 

o ‘My favourite animal is . . . . ‘ 

o ‘The best book I have ever read is . .  

• Mix up games: (Good games to play if you have characters sat next to each other that you would like 

to separate) 

o All change - you say a statement and the children move if they agree with it eg All change if 

you had breakfast this morning. All change if you are wearing socks that are white. 

o When the wind blows - "Musical Chairs" Children bring chairs to a circle. Game leader 

removes his/her chair and stands in the middle of the circle. The game leader thinks of a 

characteristic of the group that many share and says something like, "If you like..... (ice 

cream, sunny days, the playground, etc..you get the idea) change chairs when the warm wind 

blows." Everyone who likes ...... gets up and finds a new chair. The leader also tries to find a 

chair. The person left standing (there is one too few chairs, remember), is the new leader and 

thinks of a new characteristic to continue the game "When the warm wind blows." 

• Tension games: 

o Keeper of the keys – child is blindfolded and sits in the middle keys put behind. They need to 

try and listen to see if they can point to where the other child is by listening for sounds. The 

other child tries to creep up, take the keys and has to get back to their seats before they are 

pointed at. 

• Cooperation games: 

o Hula Hoop - Everyone stands in a circle holding hands. Have two people break hands and put 

their hands through a hula hoop and rejoin hands again. The hoop must be passed the whole 

way around the circle without breaking hands. Sometimes it goes over and sometimes 

under...doesn't matter. It is also fun to time the first try without telling the kids. Tell them at 

the end after discussing what helped and what made it difficult. Then try to "beat" the first 

"time"... 

 

Main part – open forum KS1 

 

This should be the part where you discuss a key issue as a class and there are a number of ways in which the 

issue could be decided: 

o Teacher has identified an issue that the class needs to discuss; 

o Pupil has suggested an issue to teacher/ group to discuss; 

o Pupils are given the opportunity to anonymously suggest issues eg worry box/ helping hands. 

o No key issues are identified so the time could be used to debate a thorny theme or statement given 

by a member of the class eg I should not have to do jobs to earn my pocket money. 
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Within this session you may wish to have some people role play issues prior to discussion and paired talk 

should be used regularly to give children the confidence in their ideas. 

 

The main part for KS2 that will happen each half term will be going back through the class charter 

and identify what needs to stay and why and what needs to go as the class have achieved that. Then 

you will need to set up the Let’s Talk box. (Explained on next page). It is important that if key issues 

arise in KS2 that they make time to have a full length Circle time in order to address this. 

 

Plenary 

 

Many people use this for special person, but you could use this to finish with a game if you wish. Every 

child in your class should be special person once in the year and this should be picked randomly as all 

children are special it is not linked to how their day/ week has been. 

 

 

 

 

 

 

Appendix 3 

 

Let’s talk time – KS2 (15 minutes each week) 

 

This will still aim to do all the things that Circle time does e.g. build confidence/ positivity and develop 

independence in problem solving and resilience but in a more manageable way in such a packed curriculum 

already. 

 

In KS2 lack of space etc . . can make setting up circle time much more challenging, (especially as this can 

add another 15 minutes on to it just to set up and put back at the end) so there will be one Circle time to start 

the half term and then they will have Let’s talk time once a week for 15 minutes. The idea is that in the first 

Circle time you introduce the box as a way of communicating that you have a problem that you want to be 

discussed/ want help with sorting/ or that they just have a topic that they would like discussed. The children 

put their post it in the box and these will be discussed in Let’s talk time on a day decided by the year group 

each week – it is useful if this can remain the same day each week. Also leave a pile of post its next to the 

box so they can add to it at any time if something new arises. Tell them it is ok for it to be anonymous. It 

would help if like a circle time you sit the same e.g. on a chair to show that we are all the same/ all 

discussing it together. 

 

Prior to Let’s talk time the teacher will need to go through the notes and choose something that they feel is 

most pressing an issue for this session.  

 

During the session: 

 

Warm up – start with a mindful activity eg breathing/ actions (could use Go Noodle) this will reinforce 

positive mental health and achieves the mindful minute for the healthy high five in one. 

 

Main – Reinforce discussion rules (these should be the same as Circle time) and get children to pair talk 

about what has gone well/ positive thoughts for the week. Some then to share. 

 

Then move onto key topic that has been identified – share. Paired talk how could we help. Take ideas 

discuss as a class create a bank of ideas/ strategies for this. 

 

Closure – could be mindful activity/ quick game/ special person. 

 


