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Aims 
As a school, our aims in teaching handwriting are that the pupils will: 

▪ Experience coherence and continuity in learning and teaching from Year R to Year 6;  
▪ Develop a recognition and appreciation of pattern and line; 
▪ Understand the importance of clear and neat presentation in order to communicate meaning 

clearly; 
▪ Take pride in the presentation of their work and therefore study handwriting with a sense of 

enjoyment and achievement; 
▪ Be supported in developing correct spelling quickly through a multi-sensory approach to 

handwriting; 
▪ Be able to write quickly to aid expressing themselves creatively and imaginatively across 

the curriculum and for a range of purposes; 
▪ Use their skills with confidence in real life situations; 
▪ To develop handwriting skills that met the end of year expectations for each year group 

(National Curriculum). 
 
Teaching and Learning 
We teach handwriting as a specific skill rather than as an independent task (which can often 

reinforce poor formation having a reverse effect than the intended outcome).  Little and often is the 

most successful way – at least 10 minutes 3 times a week is ideal with additional, independent 

practice. At the start of the year these lessons may need to be increased to daily, so that 

expectations are set early on. Sometimes it is appropriate for a whole class session to focus on a 

specific skill.  At other times, to cater for the range of handwriting ability, differentiated group 

working is needed. The school uses the Nelson Handwriting Scheme to teach handwriting and a 

progression of skills has been created in line with this and the National Curriculum. The letter 

formations taught in EYFS and KS1 are the Read Write Inc Rhymes (Appendix D).  

Basic structure of a handwriting session: 

• Relaxation (Appendix B); 

• Fine motor skills for specific learners (Appendix A); 

• Posture check, feet flat on the floor, back touching the chair (3 right angles – knee, waist, 

elbow – see handwriting progression of skills); 

• Teacher modelling; 

• Children practicing independently with teacher model, then from memory.  

 

Sessions should be fun, varied and multi-sensory: write letters in the air, on backs of hands or 

palms of hands. Also ‘orally’ describe letter shapes and joins with children.  

Normal exercise books will be used for handwriting skill sessions. Handwriting will be done at the 

back of the English book.  In addition, whiteboards and pens are ideal for year R and Year 1 as 

mistakes can be wiped away leaving no record.  
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Books and Paper  
As motor skills increase then the size of writing should decrease. Children should start writing in 

plain books then as their handwriting improves into lined exercise books.  

Reception Plain paper and whiteboards will be used, moving onto wide lines when the children 

are ready. Correct individual letter formation is taught using the Ruth Miskin Rhymes. Agreed 

rhymes for number formation are used also. The Nelson f which has a descender and an ascender 

is introduced rather than the Ruth Miskin f. 

Year 1 Nelson Blue level (on the server). Children move onto wide lined exercise books. Continue 

the rhymes for letter and number formation. Some children may require wider tramlines to practise 

the skills taught in class.  

Year 2 Nelson Red level (Books and on the server). The majority of children should be ready to 

start the year on narrow lined class books.  Some will need to continue on wide lined books until 

ready.  Some children may require tramlines to practise the skills taught in class.  

Children should use unlined paper from time to time so that they can practise to apply skills and 

consider issues of presentation and aesthetics.  

 Year 3 Nelson Yellow level (Books and on the server). The children should continue using narrow 

lined class books.  Some children may require tramlines to practise the skills taught in class.  

Children should use unlined paper from time to time so that they can practise to apply skills and 

consider issues of presentation and aesthetics.  

Year 4 Nelson Book 1 (Books and on the server). The children should continue using narrow lined 

class books.  Tramlines to practise the skills taught in class should be continued where necessary 

but phased out when the children are ready.  

Children should use unlined paper from time to time so that they can practise to apply skills and 

consider issues of presentation and aesthetics.  

Year 5 Nelson Book 2 (Books and on the server). The children should continue using narrow lined 

class books.  Tramlines should be phased out and only use for children with additional needs. 

Children should use unlined paper from time to time so that they can practise to apply skills and 

consider issues of presentation and aesthetics.  

Year 6 Nelson Book 3 (Books and on the server). The children should continue using narrow lined 

class books.  Tramlines should be phased out and only use for children with additional needs. 

Children should use unlined paper from time to time so that they can practise to apply skills and 

consider issues of presentation and aesthetics. 

Pen licence  

In KS1, all children will use a pencil when writing and in their maths books. As children progress 

through the KS1 handwriting curriculum, the basic skills will be rewarded. Once the children reach 

LKS2, the children will then have the opportunity to receive their pen licence. This will be when a 

child is competent in the first joins in KS1 and having consolidated the joins in year 3. As a result,  

they will receive a pen licence which will be used in their writing and maths books.  
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National Curriculum and S factors (National Handwriting Association) 

 

Shape 
• Letters are taught in stroke related families (Nelson Font).  

• All letters (except e and d) begin at the top. Nelson font does not use entry strokes.  

• The C team letters start at 1 o’clock.  

• Letters that end on the base line have a rounded exit stroke.  

• Capital letters sit on the baseline Space. 

• There should be an even space between words (about the size of one or two letter ‘o’s).   

• There should be an even space between letters. 

 
Size  
• The relative height of letters should be consistent: (ascenders, middle height letters and 

descenders).  

• Capital Letters are all the same height, sit on the baseline and do not join to the small letters.  

• The overall size of writing should be appropriate for age and stage. Line spacing matches this. 

Sitting on the line.  

• Letter joins are diagonal (up the slope) or horizontal (washing line).   

• Some letters are better left un-joined.  

 

Slant 
• All ‘down lines’ should be uniformly parallel and not ‘a mix of slants.’  

Speed 
• Speed is a developed in KS2 and reflects the level of automation. 

Style 
• As handwriting develops legibly, fluently, with increasing speed. Year 5&6 children will start to 

create their own personal style.  They are taught that this must be easily read by others and that 

they should keep it comfortable, quick, fluent and most importantly, automatic. Children are taught 

to adapt their writing according to its purpose e.g. un-joined style for labelling a diagram or data, 

writing an email address, or for algebra and ‘block’ capital letters (e.g. for filling in a form). Maps 

should be labelled with un-joined writing.  

Please see appendix C for teaching sequence and appendix E for overview of units taught each 

term from the Nelson Handwriting Scheme.  
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Assessment  

Phase leaders should monitor children’s presentation in class books regularly. The following 

should be considered in relation to the year group expectations:  

• Is the writing generally legible?  

• Are the letters correctly shaped and proportioned?  

• Are the joins made correctly?  

• Are the spaces between the letters, words and lines appropriate?  

• Is the writing properly aligned?  

• Are the standards achieved by the majority of pupils in line with the level descriptors in the 

National Curriculum and Development Matters?  

 

Individual Assessment  

Children should be observed as they write in their handwriting lessons. The following is useful to 

consider:  

• Is the posture correct?  

• Does the child hold the pencil correctly?  

• Does the child use the correct movement when forming and/or joining letters?  

• Are any of the letters reversed or inverted?  

• Does the child write fluently and rhythmically?  

• Is the writing easily legible?  

• Is the pupils handwriting development in line with the level descriptors form the National 

Curriculum and Development Matters? 

 

Teachers assess handwriting on a regular basis against the National Curriculum age expectations 

in Appendix D (at least once per term) and record the standards achieved. This will then show the 

progress over time.  A handwriting assessment of pupils who arrive during a year should be made 

within two weeks of them arriving. Teachers will ensure that when marking written work, comments 

about neatness are kept in proportion to those about the learning intention. However, where 

appropriate, teachers will comment on handwriting and presentation.  

 

Inclusion 

 

The vast majority of pupils are able to write legibly and fluently.  However, some pupils need further 

support and provision will be made for this in individual ‘Passports to Success’. Teachers of children 

whose handwriting is limited by problems with fine motor skills should liaise with the SENCO to 

develop a programme designed for the individual child. This may involve extra handwriting sessions 

and access to extra resources. Other areas that could be considered are posture, lighting, angle of 

table etc. Outside agencies can be contacted, where appropriate, for children whose standard of 

handwriting is falling below the expected standard, but not SEN, booster sessions will be provided 

in addition to normal provision.  

Occupational Therapy advice will be sought and acted upon in developing fine motor skills (see 

clever hands document for more information). For some children they will use a specific handwriting 

book for handwriting practice with extra lines as a guide to letter size. This should be discussed with 
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the SENCO. The use of the specific book will decrease as the child develops the skills to write using 

normal lines in their literacy book.  

All teachers and teaching assistants are aware of the specific needs of left-handed pupils and 

make appropriate provision: 

• Paper should be positioned to the left for right handed pupils and to the right for left handed pupils 
and slanted to suit the individual in either case; 

• Pencils should not be held too close to the point as this can interrupt pupils’ line of vision; 

• Pupils should be positioned so that they can place their paper to their left side; 
• Left-handed pupils should sit to the left of a right-handed child so that they are not competing for 

space; 
• Extra practice with left-to-right exercises may well be necessary before pupils write left-to-right 

automatically. 
 
 

All adults are alert to the fact that it is very difficult for left-handed pupils to follow handwriting 

movements when a right-handed teacher models them.  Teachers and teaching assistants 

demonstrate to left-handers on an individual or group basis, even if the resulting writing is not neat.  

 
ICT 
 

The growth in the use of word processing and desktop publishing has increased pupils’ awareness 

of the importance of presentation and the variety of handwriting styles/fonts available. Pupils are 

encouraged to evaluate a range of fonts and to select whatever is appropriate to suit particular 

purposes. 

Teachers will use the dyslexic friendly Comic Sans font on the IWB or typed work for children. 
Also, the Nelson IWB programme displays a font with clear ‘lead out’ joins which can also be used 
to model joined handwriting. 
 
Teachers discuss handwriting and presentation in all subjects and all adults must model good 

handwriting themselves. Children will be encouraged to write the full date in every subject except 

maths. Teachers are explicit about different types of handwriting for example, personal note-taking 

or best handwriting for presentation, but remember not all the children will be able to achieve this in 

Key Stage one. Teachers give handwriting a high priority in classroom displays.  

The use of rubbers is discouraged. Mistakes are indicated by marking through with one neat 

horizontal line with a pencil. 

Teachers aim to make handwriting lessons relevant to the curriculum, by providing a 

purpose to the work where possible (for example spellings), encouraging the children to view 

handwriting as part of the overall presentation. 

Speed writing 

At regular times each term, children will be given 5 minutes to write about something familiar or 

that they have just learned. This could also be done by giving the children a piece of text on a 

linked topic to copy for 5 minutes. This will be recorded at the back of the English book with a 

heading of speed writing.  
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The writing speed for each minute can be calculated by dividing the total number of words written 

by 5. This is also an opportunity to compare the standard of the speed handwriting with the writing 

for independent tasks. When writing at speed, it is likely that the handwriting for some children will 

not be of such a high quality when compared to normal independent writing. The challenge over 

time is to develop such a fluent, quick and joined style that the difference reduces.  

A record of this should be kept to see improvement. Children who have a low wpm (words per 

minute) should be discussed with SENCO for strategies.  

Resources 
• A range of pencils and pens including triangular pencils and pens and those with special 

grips.  
• Normal exercise books and handwriting lined books.  
• Nelson Handwriting resources accessible from Public area on school network and in Nelson 

Textbooks. 
• Read Write Inc letter rhymes to ensure correct letter formation. 
• Coloured books for those that need it. 

 
Review 
This policy will be reviewed every 2 years in line with the school’s policy review programme.  The 
subject leader is responsible for reporting to the governors’ curriculum committee about the quality 
of its implementation and its impact on standards.  In the light of this, policy amendments may be 
made. 
 
Equal Opportunities 
We ensure that each individual child receives an equal learning experience regardless of ability, 

culture and gender. 
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Appendix A 

Activities and exercises to develop gross motor control: 

Gross motor control is the term used to describe the development of controlled movements of the 

whole body, or limbs such as the legs or arms. Of particular importance in relation to handwriting 

is the development of good posture and balance. Activities such as: 

• Dancing and skipping 

• Running and jumping to music 

• Use of small apparatus e.g. throwing, rolling, catching, kicking and bouncing balls 

• Cycling 

• Gripping climbing frames 

• Building with large-scale construction kits 

• Hammering  
• Consolidate vocabulary of movement by talking about movements such as, going round 

and round, making curves, springing up and sliding down, making long, slow movements or 
quick, jumpy movements 

• Make large movements in the air with arms, hands and shoulders with dance ribbons, use 
music 

 

Fine Motor Control is the term used to describe smaller movements, usually of the hand and 

fingers (or of the feet and toes). 

Activities and exercises to develop fine motor control: 

• Folding paper 
• Cutting out shapes from paper and card 

• Fitting things into frames like geometric shapes 

• Model making 

• Building and stacking bricks 

• Screw toys and wood working tools 

• Pegboards 

• Modelling with malleable materials like Playdoh, plasticine and clay 

• Drawing in sand and sand and water play in general, including sieving, pouring and picking 
up toys using tools e.g. fishing rods and cranes 

• Sewing and weaving 

• Chopping and peeling when cooking 

• Develop the pincer movement by using tweezers to pick up sequins, beads and feathers, 
sprinkling glitter, sand and salt 

• Scribbling and drawing with chalk, dry wipe pens, felt tip pens and paints on small, large 
boards and easels and on small and large paper 

• Playing with tactile and magnetic letters 

• Puzzles 

• Games and miming involving finger and wrist movement e.g. finger puppets 

• Use increasingly finer tools to make patterns of lines 
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Appendix B  

Hand gym/miming activities to relax fingers and hands before writing 

▪ Washing 

▪ Wringing, rubbing, shaking and folding clothes 

▪ Brushing hair 
▪ Stroking something 

▪ Playing a musical instrument 
▪ Playing with snow, bubbles, feathers, balloons 

 

Later on: 

▪ Sit in the writing position but with arms dangling limply. While in this position let the hands 
flutter loosely 

▪ Let the forearms lay limply on the table in the correct writing position. Raise and lower the 
elbows several times 

▪ Place elbows on the table with the forearms held upright. Let the hands flap loosely 
backwards and forwards 

▪ Clench and unclench the fists 

▪ Drum lightly with fingers on the table 

▪ Circle the hands, inwards, then outwards 

▪ Hold the pen in the tripod grip lightly. With the forefinger tap the pencil lightly 
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Appendix C – teaching sequence   

Rhymes for letter formation – taken from Read Write Inc. 

 
 

 

Around the apple and 
down the leaf. 

 

 

Down the laces to the heel 
and around the toe. 

 

 

Curl around the 
caterpillar. 

 

 

Around the dinosaur’s 
bottom, up his tall neck & 

down to his toes. 

 

 

Lift off the top and 
scoop out the egg. 

 

 

Down the stem to the 
roots and draw the 
leaves. 

 

Around the girls face, 
down her hair and give 
her 

a curl. 

 

Down the head, to his 
hooves and over his 
back. 

 

Down the body and 
dot for the head. 

 

Down his body, curl, 
dot for his head. 

 

 

Down the 
kangaroo’s body tail 
and leg. 

 

 

Down the long leg. 

 

Down Maisie, 
mountain, 
mountain. 

 

Down Nick and over his 
net. 

 

All around the orange. 

 

 

Down the pirates plait 
and around his face. 

 

Round her head, up past 
her earring, down her 

hair,and flick. 

 

 

Down the robots back and 
curl over his arm. 

 

 

Slither down the snake. 

 

Down the tower, across 
the tower. 

 

Down and under, up to 

the top and draw the 

puddle. 

 

Down a wing, up a wing. 

 

Down, up, down, up. 

 

Down the arm and 

leg, repeat the other 

side. 

 

Down a horn, up a horn 
and under 

head. 

 

 

Zig-zag-zig. 
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For the order of teaching letters and joins see Nelson book overviews for the 

year groups.  

The four Joins: 

  

  
 

Break letters, which should not be joined from: b, g,  j, p, q, x, y, z.  
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Appendix D Curriculum expectations  for handwriting and presentation  

Single letters (YR and Y1) 

• Hand and finger strength  

• Physical preparation (Physical Literacy)  

• Tracing  

• Patterns  

• Over teacher’s writing (highlighter)  

• Under teacher’s writing (directly under words – write in large letters, leave large spaces between 

words)  

• Independence  

• Single letters (using the Ruth Miskin Rhymes, appendix C)  

• Numerals 

  

Joins Y2 (going into Y3)  

Introduction of the four handwriting joins.  This should be consistently evident in their class work 

as well as handwriting books once the join has been taught.  

• First join 

• Second join  

• Third join  

• Fourth join  

• Practise the break letters; b p g q y j z  

• Practise capital letters 
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Joins Y3  

• Revision of the 4 joins 

• Two ways of joining the letter s 

• Joining from the letter r focus 

• Focus – joins to and from the letters a,e,o 

• Focus – joining to the letter y,a,o,r 

• Practise the first and second join 

• Focus – joining from the letter o 

• Practice horizontal joins 

• Printing 

• Focus – joining to ascenders  

• Revision  

• Practise the break letters b p g q y j z  

• Practise capital letters. (Do not join) 

• Further practise of the four handwriting joins  

 

Joins Y4  

• Focus – writing with descenders 

• Focus - from the letter o,w,I,a,f 

• Focus – to the letter e,l, k,e 

• Diagonal joins to the letter y 

• Writing with a slope 

• Double letters 

• Consistent spacing of letters 

• Ascenders and descenders in proportion 

• Practise capital letters. (Do not join) 

• Decorated capital letters of the alphabet 



14 
 

• Punctuation 

 

Joins Y5 

• Practise consistency of letter size  

• Practise using the diagonal joining line  

• Practising leaving an equal space between letters  

• Practising using a horizontal joining line  

• Practising the size and height of letters  

• Tricky joins focus 

• Practising consistency in the forming and joining of letters  

• Practise speedwriting  

• Practise crossing double tt on completing the work 

• Practising printing  

• Practising drafting and editing 
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Appendix E – termly overview for Nelson Handwriting Scheme  

 

Year R and 1 Blue level

 

The skills and letters may be introduced in a different order in Year R.  The 

sequence will be rewritten but the elements below will remain the same. 
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Year 2 - Red Book 
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Year 3 -  Yellow Book 

 

 

 

Te
rm

 1
  

Te
rm

 2
 –

 c
o

n
ti

n
u

ed
 o

n
 n

ex
t 

p
ag

e 



22 
 

 

 

 

 

 

Te
rm

 2
 –

 c
o

n
ti

n
u

ed
 o

n
 p

ag
e

 
Te

rm
 3

 



23 
 

Year 4 - Book 1 
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Year 5 – Book 2  
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Year 6 – Book 3 
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Please note that Bitterne CE Primary will teach the K as in the examples above rather than with 

a loop as this can look like an r.  


